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英才児追跡の膨大な研究は、カリフォルニアの学童 25 万人のなかから、知能指数がトップ 1%以
内の子ども約 1500 人を選別することから始まる。当初はテストが普及していなかったので学業成
績上位の子どもを選んだのだが、次第にＩＱ140 以上を基準とするようになった。子ども時代のＩ
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ンは、天才とは長き忍耐の別名に他ならないとしたが、知能心理学のなかでは高ＩＱの別名だった。
このような見解は、未だに多くの通俗読み物や映画の世界（特にアメリカ）において、驚異的能力
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関は 0.7 と見積もり、これ以降ほぼ恒常とする。弱い意見は、およそ 10 歳になって初めて恒常性
が確定すると説く。強弱両極端ではかなりの差があるが、大方の論者は 7～8 歳以降の恒常性を承
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を 5＋3 と 5＋2 に分解し 5＋5 と 3＋2 の二つの足し算として 15 と答えるが、別の子は 10－2 と 5
＋2 に分けて 15 に到達する。実際に調査してみると、足し算 99 の対角行から習得していく子ども
もいて、8＋8 の答え求めてそこから 8＋7 へ進むという独自なやり方をするなど、多様なプロセス
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Research Paper 
What Is Human Ability? 




In Japanese education, traditionally, the scholastic abilities are equated with 
scholastic performances (achievements). Recently this tradition is well represented in the 
popular belief that the mean of standardized scores of scholastic performances, that is, the 
mathematico-statistically elaborated scores of them, is the best and only measure of scholastic 
abilities, and by the same token, all intellectual and social achievements. However, deeper 
analysis suggests that the Japanese evaluation method of only depending on standardized 
scores does not build on theoretical grounds but mainly on common ideas or senses.  
The most typical domain of human abilities is intelligence, especially in the Western 
orthodoxy, also in the recent history of psychology of intelligence as its derivative. The first 
scientific test of intelligence was invented by French psychologist Alfred Binet. The key idea 
leading to Binet’s success focused on his method of test construction based on common ideas. In 
this sense, the success of Binet’s test is similar to the apparent success of the Japanese 
education evaluation method of scholastic abilities by a standardized score. Both are similar as 
they depend on the grounds of common ideas. But, as a test of human abilities, capacities of the 
standardized scores are far inferior to intelligence tests. 
In the world of intelligence tests, great and rapid trends of reform have developed from the 
traditional paradigm of intelligence, as seen in the theories of Robert Sternberg or Howard 
Gardner, over the last 20 or 30 years. The concept of intelligence is in the middle of scientific 
revolution. 
Japanese education, I believe, is entering a new age of scientific revolution, so its concept of 
scholastic abilities must change to a direction of paradigm reform, not depending on common 
ideas but on challenging theoretical grounds. 
Key words: scholastic performances, scholastic abilities, abilities, intellectual abilities, IQ 
(Intelligence Quotient), standardized scores of scholastic performances, theories of 
intelligence 
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